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Introduction

As part of McREL’s evaluation of the Rigby Literacy materials for Harcourt 
Achieve, project evaluators conducted site visits to the four participating 
schools during March 2004. Site visits provide critical and in-depth 
information regarding the context in which evaluators conduct the study. 
This rich, contextual information supplements the quantitative data also 
being collected as part of the study. Site visit analyses allow McREL and 
Harcourt Achieve to make meaningful interpretations of the study’s findings. 
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Site Visit Approach 
and Design
McREL’s evaluation emphasizes a collaborative 
approach that involves Harcourt Achieve in 
making decisions about the evaluation design, 
measures, and implementation. McREL’s approach 
recognizes the need to collect information from 
multiple sources in order to assure the credibility 
of findings and to bring important discrepancies 
to light. A combination of quantitative and 
qualitative methods are included to allow for a full 
understanding of not only what takes place and 
what results are realized, but why and how the 
Rigby Literacy program leads to desired outcomes.1  

The purpose of the site visits is to gain a better 
understanding of how treatment teachers are 
using the Rigby Literacy materials and how control 
teachers approach reading instruction. 

Initially, two series of site visits were planned for 
the study. The first site visit was to occur early in 
the project period in order to identify and modify 
any inconsistencies in program administration. 
Given the pace of program implementation and 
the availability of the Rigby Literacy trainer to 
answer teachers’ implementation questions, it 
was determined that only one site visit would be 
conducted in March 2004. 

Classroom observations were conducted by 
evaluators for each treatment classroom and 
a sample of control classrooms. Observations 
of treatment classrooms provide important 
information about how teachers use the Rigby 
Literacy materials. The purpose of observing the 
control classrooms is to better understand what 
instructional approaches and materials teachers 
use with their students. During site visits, 
evaluators conducted interviews with teachers, 
instructional support staff, and principals. Through 
these interviews, evaluators collected information 
regarding (1) program implementation, (2) school-
level support for the program, and (3) any other 
major interventions or local history events that 
might have occurred during the project period that 
could influence the results of this study. 

Settings
About 560 second- and fourth-grade students 
from four schools in two urban school districts 
are participating in the study. School District A 
is located in a southwestern urban area, whereas 
School District B is located in an eastern coastal 
city. Within each district a treatment and a control 
school are participating in the study. All schools 
receive Title I funding and at least 80 percent of 
students qualify for free or reduced-price lunch. 
In addition, two schools offer English as a Second 
Language (ESL) programs. Fifty-eight percent 
of participating students are African American, 
28 percent are Hispanic, 5 percent are European 
American, and 9 percent are categorized as either 
multiracial, Asian, American Indian, or other. Seven 
percent of participants in the study include special 
education students, and 8 percent of participating 
students are categorized by their district as limited 
English proficiency (LEP).

Site Visit Participants
Fifteen second-grade teachers and 13 fourth-grade 
teachers are participating in the overall study. Of 
the 28 teachers, all hold a bachelor’s degree and 
21 percent also have a master’s or other graduate 
degree. Fifty-four percent of participating teachers 
have been teaching 10 years or more and 54 percent 
have taught at their current grade level for five years 
or more. Additionally, over half of the teachers have 
taught at their current school for five years or more.

During the site visits, evaluators observed 20 
classrooms (12 treatment and eight control) and 
conducted 23 interviews with teachers (13 treatment 
and 10 control). One treatment teacher, who was 
unavailable for observation, was interviewed by 
phone after the site visit. Evaluators observed and 
interviewed a sample of eight control classrooms, 
and in one control school, two classrooms that were 
observed had two teachers. Additionally, evaluators 
interviewed administrators and reading specialists 
in each school. A special education instructor, who 
provides in-class reading instruction using the Rigby 
Literacy materials to special education students, 
was interviewed in a treatment site. Across all sites 
evaluators interviewed four administrators and seven 
staff who support reading instruction in their school.1 For more information on the evaluation design, refer to 

Wilkerson, S.B. and Varela, S. (2003). Evaluation Brief for the 
Rigby Literacy Program. Aurora, CO: McREL
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Measures
Evaluators developed interview and observation 
protocols to learn about reading instruction in 
both treatment and control sites. Evaluators 
sought information about reading instruction, staff 
development, assessment, and reading initiatives 
occurring at the district, school, and classroom levels.

Interview Protocols

Evaluators tailored separate interview protocols for 
treatment and control sites as well as for teachers 
and administrators. Interviews lasted 30-45 
minutes with treatment teachers and 20-30 minutes 
with control teachers. Interviews with principals 
and instructional specialists were about 60 minutes 
long.

Interview protocols for treatment teachers focused on 
program implementation, material use, instructional 
practices, challenges with using the materials, 
instructional support, and teacher and student 
impacts. The purpose of evaluators’ interviews 
with control teachers was to get a general sense 
of their reading instruction. Accordingly, control 
interview protocols focused on teacher’s reading and 
assessment practices, material selection and use, 
and instructional support. Interview protocols for 
administrators and reading support staff focused on 
broader school- and district-level practices related 
to reading initiatives, policy, assessment, challenges, 
and staff development.

Observation Protocol

Evaluators used a singular observation protocol 
for treatment and control classrooms, which was 
also general enough to account for observation of a 
variety of reading lessons and practices.2 Classroom 
observations lasted 30-45 minutes and focused on 
either a shared- or guided-reading lesson.3 

The observation protocol consisted of several 
checklists as well as an observer record form. 
Checklists include items related to the classroom 
environment (i.e., reading materials, space and 
room arrangement, and displays); instructional 
practices (i.e., use of groups, use of assessment, and 
teacher-student interactions); and balanced literacy 
instructional approaches (i.e., modeled, shared, 
guided, and independent reading and writing). The 
observer record form is appropriate for a shared- or 
guided-reading lesson. It is organized to allow for 
observer comments related to teacher and student 
actions during introduction of the text, reading the 
text, and returning to the text. This form also allows 
the observer to track instructional time, student 
engagement, and general observations.

Site Visit Findings
The data from the classroom observations, 
interviews, and the implementation log enhance 
the study’s validity by triangulating the data from 
multiple sources. The data provide critical insight 
into how student outcomes were realized and 
the effectiveness of the Rigby Literacy program. 
Through a process called analytic induction, site 
visit evaluation data are validated by thoroughly 
searching the data corpus for confirming and 
disconfirming evidence. This process involves (1) 
triangulating data through multiple data collection 
methods, (2) capturing the perspectives of various 
participants, and (3) collecting data throughout 
the project period. The findings presented 
here are based on 34 interviews with teachers, 
administrators, and reading support staff as well as 
observations of 20 classrooms.

School District A 
There are 80 elementary schools located in the 
southwestern, urban area of School District A. 
Because of the wide variety of schools and educators 
in this district, the central office developed a 
“Reading Instruction Rubric” that is based on 
standards-based instruction and reading best 
practices for K-8 classrooms. It was intended to 
be broad enough to encompass the many types of 

2 The observation protocol was adapted from previous evaluation 
studies and modified based on the Rigby Literacy Teacher’s 
Guide and Systems for Change in Literacy Education by Lyons 
and Pinnell (2001).

3 One second grade control class did not prepare a shared- or 
guided-reading lesson for the observation. As a result, the 
evaluator observed students participating in a whole-class 
homework review, which included shared writing and reading, 
and a spelling bee. 
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reading programs being implemented in the district 
and serve as a guide for professional development 
rather than as a prescriptive document. Schools 
use it to self-assess their level of implementing 
best practices—regardless of what reading program 
they may be following. Once schools identify 
their professional development needs, the district 
provides appropriate training and resources. The 
rubric requires schools to implement a 90-minute 
literacy block, but does not specify how much of 
that time teachers should spend on the different 
components of literacy instruction.  

Fourth-grade students participate in the state 
standards-based criterion-reference assessment in 
the spring, as well as a state writing assessment. 
Additionally, the district requires all second and 
fourth grade students to take the Analytical 
Reading Inventory twice a year. All teachers in 
the district received professional development 
on how to administer the inventory. Test results 
are typically available for decisions related to the 
following school year, such as student placement 
and grouping.

Because of the high number of ESL students, most 
schools usually employ several bilingual teachers, 
some with ESL endorsement. These teachers aim 
to provide sheltered instruction for ESL students 
in which they make language and literacy concepts 
understandable through whole-group instruction. 
Teachers spend much time working on vocabulary 
and semantics with ESL students and facilitate 
this by using real-life artifacts, picture drawing, 
acting, and hands-on activities. The district requires 
teachers to provide direct instruction to ESL 
students for 45 minutes a day.

Treatment School: Mountaintop Elementary4

At Mountaintop Elementary School (MES), four 
second-grade classrooms and three fourth-grade 
classrooms are participating in the study. MES is a 
Title I school that has been approved for Reading 
First funding beginning in the 2004-2005 school 

year. Because the school did not meet annual 
performance targets, it has been on improvement 
status for the 2003-2004 school year. Nearly all 
students (99 percent) qualify for free or reduced-
price lunch. Of the total student population, 89 
percent of students are Hispanic and 9 percent 
are Caucasian.5 Every class includes a few mono-
language students and most students are bilingual. 
Many of the teachers are bilingual as well and have 
their English as a Second Language endorsement. 

Reading Approach and Use of Materials 

Teachers and administrators at Mountaintop 
Elementary School have referred to themselves 
for several years as a “Balanced Literacy” school. 
However, the principal affirmed that many 
teachers would say they were using balanced 
literacy, but they did not have the appropriate 
materials, resources, or structure to implement 
the approach properly, as they do now with 
Rigby Literacy. Schoolwide, teachers focus on six 
literacy components, including vocabulary, phonics, 
phonemic awareness, comprehension, fluency, and 
oral language development. Prior to the Rigby 
Literacy study, the school had no basal program, 
which remains the case for first, third, and fifth 
grades. 

During the study, most of the teachers have 
supplemented the Rigby Literacy curriculum with 
other materials in order to meet the needs of their 
diverse students. All teachers were provided with 
the Rigby Literacy first-grade leveled readers 
because of the wide range of literacy development 
in their classrooms. These as well as the Rigby PM 
Resources pre-primer books have been used by some 
of the teachers with their ESL students. Because 
of the accommodations that teachers must make 
during their literacy instruction for ESL students, 
students progress through the Rigby Literacy 
materials at a very slow rate.

Prior to the Rigby Literacy program, teachers 
were accustomed to using “anything that works” 
with students, pulling a wide range of materials 
from the school bookroom. Teachers reported using 
materials from the Rigby PM Resources, Open 
Court (for ESL students), Sundance leveled readers, 
Houghton Mifflin, and their personal collection. Two 

4 The names of all four schools in this study have been replaced 
with pseudonyms. 

5 Demographic data is from the Common Core of Data 2001-2002 
database at http://nces.ed.gov.
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teachers use the Houghton Mifflin English text and 
homework book as seat work while doing guided-
reading groups. They reported that these materials 
support their English instruction, homework, and 
spelling. 

Regardless of what supplemental materials were 
used, all students received full guided- and shared-
reading instruction time using the Rigby Literacy 
materials. However, teachers at MES did not use 
the learning centers with their students during 
guided reading. Evaluators observed that, during 
this time, students would work independently at 
their desks on worksheets, art, or independent 
reading. Additionally, very few teachers used the 
Rigby Literacy writing component. Some teachers 
displayed the Word Works rhyme charts and 
indicated that occasionally they have used the 
teaching cards.

Assessment and Grouping

All teachers at MES use the Technical Reading 
Consultant (TRC), which is a guided-reading 
management tool that teachers use daily to 
document instruction and assessment. Treatment 
teachers mapped the Rigby Literacy materials 
onto the TRC framework in order to track student 
progress. Teachers turn in this document each 
grading period.  

Very few teachers are using any of the Rigby 
Literacy assessments, including the benchmark 
books. Based on teacher interviews, most second- 
and fourth-grade teachers at MES primarily use 
ongoing, informal assessments, in addition to 
running records, to determine student grouping and 
placement levels. Some second-grade teachers use 
assessment instruments that they have particular 
experience with, such as the Johns Reading 
Inventory, the Individual Reading Inventory, Word 
Recognition Placement Inventory, and the Dolch 
Word List, but none are mandated by the school.

Based on ongoing assessment practices, teachers 
work with four to five groups of students who 
demonstrate a wide range of literacy development. 
Every classroom has ESL students and some get 
pulled out for reading instruction. 

Instructional Support

The district requires that teachers meet 90 minutes 
a week for staff development and planning. The 
school receives Title I funding for four to five days 
of professional development during the school year. 
The school has one instructional coach, who is 
trained by the district to deliver staff development 
to teachers. Teachers consult with this instructional 
coach for assistance in selecting reading materials 
and modeling reading strategies; however, the 
instructional coach does not work with students 
in the classroom. During the current school year, 
teachers have received training on running records, 
guided reading, and the six literacy components 
mentioned previously. Additionally, each school 
identifies one Literacy Leader to participate in 
district-level training and to support literacy 
instruction in their school.  

Challenges

School. Throughout the school, parent involvement 
is very low, and as some staff described, many of the 
parents are “busy surviving.” Most parents come 
from a low socio-economic background and many 
don’t speak English. Because of this, students don’t 
have “literacy rich” homes, and as a result, teachers 
find that students lack the necessary background 
knowledge to support their reading instruction. 

Program. Because of the delay in starting the Rigby 
Literacy study, teachers received the materials after 
the beginning of the school year. Many teachers 
found it difficult to acquaint themselves with 
the materials and implement them right away, 
especially with the volume of opportunities for 
how teachers can use the materials. As such, the 
program was very overwhelming for teachers at the 
beginning of the school year. 

Vignette

The following vignette represents an amalgamation 
of the interviews and observations conducted by 
evaluators. It does not reflect any one classroom in 
particular, but rather it captures practices that were 
evident throughout most classrooms at MES during 
the site visit.
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It’s 9 a.m. as second-grade teacher Veronica Garcia 
calls her first reading group — three ELL students 
who are reading at the pre-primer level — to the 
small crescent-shaped guided-reading table in the 
corner of her classroom. Students find their seats 
amid the large collection of leveled “little books” and 
walls decorated with their work. 

Veronica opens her Rigby Literacy second-grade 
spiral-bound Teacher’s Guide, sets a small timer 
for 20 minutes, and distributes a copy of Birthday 
Party! to each student. Using fluent Spanish, she 
tells the small group that they will be working on 
alphabet sounds today and, switching to English, 
asks them to look at the picture on the cover of the 
book and tell her what they think this book might 
be about. Students make various predications, all 
of which are related to birthday parties. Veronica 
activates the students’ prior knowledge by asking 
them about events that might have occurred at their 
own birthday parties. She then asks the students to 
open the book to the first page and read it together. 
The book has fewer than three words per page, 
and Veronica helps each student individually, as 
necessary, by referring to Word Wall Words, helping 
them think about letter sounds, and guiding them in 
Spanish when a word is particularly difficult. 

One student is having difficulty reading the word 
“watch” and Veronica uses this opportunity to talk 
with the full group about the differences between 
Spanish and English for words like this. She says, 
“In English, the word “watch” can mean several 
different things. What might the word “watch” mean, 
Kimberly?” The student responds, “It’s like the watch 
you wear on your hand.” “That’s right!” Veronica 
replies, “What else could it mean?” David answers, 
“Like when someone is watching you!”  “Correct!” she 
says. The third student interjects, “But in Spanish, 
there is a different word for the watch you wear on 
your hand and when someone is watching you!” 
Veronica says, “That’s right! But, how do we know 
which “watch” is the right one in this book?”  All of 
the students agree it is by looking at the pictures 
that they are able to determine that the word “watch” 
is referring to a wristwatch in this book.  The group 
continues through the book in this way until the 
timer sounds, signaling the end of the first reading 
group and the start of the second. 

At 9:25 a.m. Veronica calls her second reading 
group. This group of five students is reading at 
grade level and is set to begin working on a book 
titled The Elves and the Shoemakers. These 
students are more self-sufficient and need only 
minimal guidance from their teacher. Using English 
exclusively with this group, Veronica conducts a 
thorough “book walk” with the group—asking them 
to make predictions and guess what will happen 
during the beginning, middle, and end of the book. 
She asks students to begin reading in a “round 
robin” style: Each student takes a turn reading out 
loud to the rest of the group while the others follow 
along. After several sentences have been completed, 
the next student in the group takes over reading 
out loud while the others follow, and so on. As each 
student is reading aloud, Veronica is able to provide 
each with individual feedback and assistance. The 
timer for this group sounds just as the bell for 
morning recess rings, and all of the students ready 
themselves for a well-earned break.

This vignette gives an example of how teachers 
work with their students during guided reading 
lessons at Mountaintop Elementary School. In 
particular, it highlights the nuances of working 
with ESL students and exemplifies how teachers 
use leveled readers and listen to each student read 
aloud individually so that the teacher can provide 
instruction on reading strategies when needed. 

Control School: Riverside Elementary School

At Riverside Elementary School (RES) three second-
grade classrooms and three fourth-grade classrooms 
are participating in the study. RES is a Title I 
school with 87% of its students qualifying for free or 
reduced-price lunch. Like Mountaintop, this school 
has been on improvement status for the 2003-2004 
school year. Of the total student population, 67% of 
students are Hispanic, 15% are Caucasian, 8% are 
American Indian/Alaskan Native, 6% are African 
American, and 4% are Asian.

The majority of Riverside’s students are bilingual 
and as such, many of the teachers at Riverside 
are ESL endorsed. All classrooms include ESL 
students; however, some of the high-needs ESL 
students are pulled out for instruction. With 
such a large ESL population, not all students can 
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be accommodated through pull-out instruction. 
Therefore, peer coaching between bilingual and 
monolingual students plays a critical role in literacy 
development.

Reading Approach and Materials

Teachers and the principal described their approach 
to literacy instruction as balanced. Teachers 
devote at least a 90-minute literacy block that 
includes shared reading, guided reading, and 
writing. Teachers also focus on the Reading First 
components (although they are not a Reading First 
school) and how they blend with a balanced literacy 
format in the classroom. Based on the teachers 
interviewed, class time dedicated to shared reading 
ranges from one to four hours a week and four to 
six hours a week for guided-reading instruction. 

Teachers can choose from a large selection of 
materials from the bookroom, including a basal 
reader. Teachers turn in a shared-reading plan 
to the principal on a regular basis. Some of the 
materials that teachers used during the observation 
included Scott Foresman’s guided-reading leveled 
series The World is Round Just Like an Orange, 
with accompanying practice book; Hampton-Brown’s 
Big Books and audio tapes; Scholastic’s leveled 
readers, and Wright Group books. Given that RES 
has not adopted a core basal program, teachers’ 
material use varies from class to class. 

Assessment and Grouping

The principal at RES recommends that K-3 teachers 
administer the Developmental Reading Assessment 
every six weeks, but allows teachers to decide what 
is manageable. The Analytical Reading Inventory 
is administered by fourth- and fifth-grade teachers 
twice a year. The principal also requires teachers to 
conduct running records every six weeks. 

The principal stays abreast of classroom instruction 
by reviewing running record progression sheets for 
classes as well as teachers’ shared-reading plans 
several times a year. To the extent possible, she 
stays in close touch with what is happening in the 
classroom. For instance, she will select a couple 
of students in each class in order to track their 
reading performance through the year. 

At the beginning of the year, teachers receive 
placement forms from each student’s previous 
teacher. This guides teachers in grouping students. 
In the classes that evaluators observed, teachers 
work with four to five student groups with a 
wide range of literacy development. For example, 
students’ reading abilities in one second-grade class 
range from pre-primer to sixth grade. The frequency 
in which teachers regroup students varies from 
monthly to quarterly and is based on informal, 
ongoing teacher assessments and running records. 
However, some teachers indicated that they don’t 
use running records often or formally because they 
are so time consuming and difficult for low-level, 
ESL readers to get through. Conversely, one teacher 
completes a running record for each child every 
week.

Instructional Support

RES employs one instructional specialist who 
receives training from the district and provides 
staff development to teachers on a regular basis. 
Teachers also rotate through Reading Recovery 
lessons and participate in a literacy study group. 
The leader of the literacy group often provides staff 
development to teachers, such as how to integrate 
writing with reading content. Teachers meet 90 
minutes a week for staff development and planning. 
Additionally, the technology teacher, physical 
education instructor, and librarian rotate through 
classrooms on Fridays to work with students for two 
hours so that teachers can meet. Teachers also have 
four to five days of professional development a year 
that is funded by Title I. 

Other than pull-out instruction for some ESL and 
special education students, the teacher provides all 
of the instruction to students. The principal also 
pays teachers to tutor students in reading and math 
after-school.

Challenges

Riverside is similar to Mountaintop Elementary in 
that parent involvement is very low. The principal 
indicated that most parents rent their homes and 
move within the district several times a year. This 
often means that students will leave Riverside 
only to return to the school later in the year. Many 
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parents of the students at RES speak Spanish only. 
The principal noted that this may account for their 
lack of classroom involvement. However, parents 
tend to participate in large, school-wide events. 
Because of their home environments, many students 
lack significant exposure to reading, don’t have 
book handling skills, and are still learning letters 
and basic words. Thus, students need a tremendous 
amount of remediation.

Vignette

The following vignette represents an amalgamation 
of the interviews and observations conducted by 
evaluators at Riverside Elementary. It does not 
reflect any one classroom in particular, but rather 
it captures practices that were evident throughout 
most classrooms at RES during the site visit.

At 8:10 a.m. second-grade teacher Beth Shulte is 
standing next to an easel in front of her students, 
who are gathered around her on the carpeted floor. 
The room is filled with student writing and artwork. 
Beth begins to lead her class through the shared 
reading of a poem about spring. The poem is filled 
with unusual combinations of words and phrases 
and is very fun for the students to read. With the 
poem completed, Beth calls her first reading group 
to a small square table at the back of her classroom 
and asks the other students to work on their own 
original poem about spring.

This group of second-grade students, all of whom 
are reading above grade level, take their seats amid 
a large collection of books, including many leveled 
“little books,” reading textbooks, and her personal 
collection of children’s literature for all ability 
levels. Beth asks the students if they can summarize 
what has happened so far in the book they are 
working on and what they think might be getting 
ready to happen. As students are remembering and 
predicting, Beth writes several words and phrases 
that she has compiled in preparation for the lesson—
such as “foreign,” “papier mache,” and “relocate” — 
on the blackboard next to her. She asks the students 
to look at the list and see if they recognize any of 
the words or phrases. The students proceed through 
the list with minimal difficulty, although it is clear 
that they have not encountered these words before 
and are using reading strategies to figure each out. 

For example, one student attempts to read the word 
“relocate” by using the strategy of looking for the 
smaller word—“locate”—inside. Beth immediately 
points out the student’s excellent use of this reading 
strategy and discusses it with the group. 

After the group has reviewed the words and phrases 
on the board, they are ready to begin reading in the 
chapter book they have been working on titled The 
Martian Tales. Beth asks them to open their books to 
the third chapter and instructs them to read silently 
at their own pace. She moves around the table to 
each student individually and has them “whisper 
read” to her. As each student reads aloud, she listens 
and makes notes on a form she uses with each 
student to track their progress. She has enough time 
to listen to each student twice before asking them to 
put their books down and prepare for the class trip 
to the library.   

This vignette gives an example of how teachers 
conduct shared- and guided-reading lessons with 
students at Riverside Elementary School. In 
particular, it highlights how teachers must focus 
on vocabulary and word decoding skills. It also 
exemplifies how teachers use leveled readers and a 
variety of genres. This vignette also demonstrates 
how a teacher at RES might conduct running 
records as students read aloud to her during 
guided-reading time.  

School District B 
There are 36 elementary schools in the eastern 
coastal city of School District B. District-level 
staff in the Department of Instruction and 
Communication Skills work with reading coaches, 
communication skills specialists, and literacy 
teachers in each school. In 2002, the district 
developed a Teaching of Elementary Reading plan 
that stipulates that teachers should meet with 
at least three groups of students a day for 20 
minutes of guided-reading instruction and with 
the whole class for at least 20 minutes of shared-
reading instruction. The district reading plan is 
based on current research and best practices and 
includes assessment and professional development 
requirements; support tasks for principals, teachers, 
students, and parents; and required daily reading 
segments for each grade level.
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School District B requires teachers to administer 
a variety of assessments including state-level tests 
such as the SAT 10 for fourth grade. Teachers in 
grades K-3 administer the Phonological Awareness 
Literacy Screening (PALS) test to all of their 
students twice a year. Students who don’t meet 
the PALS benchmarks receive pull-out instruction 
throughout the year and are assessed quarterly 
using the Qualitative Reading Inventory. Second-
grade teachers administer the Test for Higher 
Standards diagnostic assessment at the beginning 
of the year. Both second- and fourth-grade students 
take the Test for Higher Standards end-of-the-year 
mastery test. Additionally, teachers use STAR Early 
Literacy with their students, which is a computer-
based diagnostic reading tool. Teachers use STAR 
Early Literacy in conjunction with the Accelerated 
Reader incentive program in which students 
select texts based on the STAR results to read 
independently at home or school.

The district also fosters partnerships with a nearby 
university, community organizations, and businesses 
to support reading in schools through tutoring. 
For instance, low-level readers in School District B 
receive one-on-one reading tutoring from America 
Reads Tutors.

Treatment School: Lakeview Elementary

At Lakeview Elementary School (LES) four second-
grade classrooms and four fourth-grade classrooms 
are participating in the study. There is one inclusion 
class at each grade. LES is a Title I school with 
84% of students qualifying for free or reduced-
price lunch. Of the total student population, 81% 
of students are African American and 15% are 
Caucasian. The school’s accreditation level for the 
2003-2004 school year is categorized as “needs 
improvement.”

Reading Approach and Use of Materials 

Because the district’s reading plan supports a 
balanced approach to reading instruction, teachers 
at Lakeview Elementary work to integrate modeled, 
shared, guided, and independent reading and 
writing practices into their instruction. Prior to 
the Rigby Literacy study, teachers used Harcourt’s 
Signatures basal program. The principal reports 
that teachers would “pick and choose from the text 

and try to fit the text with objectives, but it was 
difficult. They couldn’t see the spelling and it was 
hard to match levels across books.” Next year, the 
school will be adopting a new Harcourt basal reader. 
Teachers also have access to a wide variety of 
materials in the school’s bookroom.

Teachers participating in the study have used the 
Rigby Literacy materials exclusively with their 
students. Second-grade teachers will finish the Big 
Books before the end of the school year. Harcourt 
Achieve has provided teachers with additional 
Big Books from a different Harcourt Achieve 
supplemental reading program. In one class with 
several gifted readers, the teacher supplements 
their independent reading with Junior Great Books 
and other enrichment materials. To better meet 
the needs of these advanced readers, Harcourt 
Achieve is providing third-grade reading materials 
from another Harcourt supplemental program. A 
Rigby Literacy trainer, who has been working with 
Lakeview teachers, recommended the Harcourt 
Achieve materials that teachers will use to 
supplement their curriculum. 

Teachers try to integrate Rigby Literacy writing 
activities into their instruction as much as possible. 
One teacher uses Wonder Writers as part of every 
lesson. Most teachers have the Word Works rhyme 
charts displayed in their classrooms and all report 
that they have used the teaching cards to some 
extent in their instruction. Fourth-grade teachers 
have found the Rigby Literacy materials to be 
appropriate for their students at all ability levels 
and use Bridges to Comprehension with their 
special education students and low-level readers. 
During guided-reading instruction, all teachers use 
learning centers, such as listening centers, book 
nooks, writing centers, and art centers. 

Assessment and Grouping

In addition to the mandated state and district 
testing, the fourth-grade students participate 
in monthly grade-level testing. These tests are 
developed and conducted by literacy teachers to 
assess student progress and knowledge related to 
the state standards. Teachers also use the STAR 
diagnostic assessment and Accelerated Reader 
program with their students. Second-grade teachers 
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would normally have to administer the DRA 
quarterly to students, but the district approved 
the use of the Rigby Literacy Benchmark Books 
in lieu of the DRA. Teachers are using some of 
the assessments provided in the Rigby Literacy 
Teacher’s Guide, such as the interest survey, the 
comprehension strategy checklist, and the fluency 
checklist. All teachers use running records to assess 
student progress.

Teachers work with three to four groups of students 
during guided reading. Students were grouped at 
the beginning of the year based on the STAR and 
PALS assessments. Some teachers change their 
groups regularly based on ongoing observations and 
informal assessments. Other teachers change their 
groups quarterly based on formal assessments. 

Instructional Support

Teachers at Lakeview Elementary are supported by 
an instructional specialist, four literacy teachers, 
and a special education instructor. The special 
education instructor works with four second-graders 
and seven fourth-graders in the classroom using the 
Rigby Literacy materials. Literacy teachers work 
with nine students who did not meet the PALS 
benchmarks in second grade. They work with these 
students for 30 minutes a day using primarily 
the Rigby PM Resources guided-reading books. 
This instruction is in addition to the time these 
students spend with their core teacher using the 
Rigby Literacy guided-reading texts. Throughout 
the school, instructional support is allocated more 
toward the third and fifth grades because of state 
and district testing requirements. 

Teachers have scheduled planning time everyday, 
and one day a week they meet with their grade level 
for 45 minutes of staff development. The principal 
plans the staff development for the year and either 
the literacy teachers or district trainers provide 
it. Staff development has focused on assessment 
practices for the PALS and DRA, guided reading, 
data analysis, and instructional strategies.

Challenges

School. Last year, the third-grade students (now 
fourth-grade students) had the lowest scores in 
reading in the district. Teachers cited that student 

behavioral problems often disrupt instruction, 
especially in the fourth grade. The fourth grade 
has also experienced many interruptions to their 
reading instruction time throughout the year 
because of off-site swimming classes, D.A.R.E., 
testing, and classroom management issues.

Teachers must work with students regularly to 
build their background knowledge and motivate 
them to learn. Typically, they don’t come from 
literacy-rich home environments. The school 
experiences a low level of parental involvement, 
especially during the school day. The principal 
attributes this to the fact that most parents, 
whether single or married, must work. 

Program. Most teachers indicated that 
implementing the Rigby Literacy materials 
consumes much planning time and often lessons 
(e.g., Writer’s Workshop, Word Works, and guided 
reading) take longer than what is estimated in 
Teacher’s Guide. Furthermore, district requirements 
and time mandates for instruction limit what a 
teacher can do in the classroom. 

The greatest challenge for second-grade teachers 
is having adequate amounts of materials, such 
as the Big Books, to last through the end of the 
school year. As mentioned previously, the second-
grade materials don’t provide sufficient enrichment 
for above-grade-level readers. The greatest 
challenge for fourth-grade teachers has been in 
identifying where the materials address specific 
state standards in the shared-reading texts and 
Teacher’s Guide. Fourth-grade teachers indicated 
that the students love the nonfiction books, but are 
not as engaged with the fiction readers. The special 
education instructor commented that the Blackline 
Masters are too wordy for the students she works 
with and that there is no obvious assessment for 
Bridges to Comprehension. 

Vignette

The following vignette represents an amalgamation 
of the interviews and observations conducted by 
evaluators at Lakeview Elementary. It does not 
reflect any one classroom in particular, but rather 
it captures practices that were evident throughout 
most classrooms at LES during the site visit.
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At 8:30 a.m., 19 students find their seats on the 
floor in front of a large easel beside their teacher, 
Ms. Lucy Macina. Sitting on the easel rests the book, 
Greetings from Route 66, which students have been 
reading and rereading for the past four days. Ms. 
Macina asks the students, “As you think about what 
we’ve been reading during the past several days, 
what parts of the story stand out in your mind? 
What do you remember most?” Children raise their 
hands eagerly to share their recollections from the 
text. “I remember that there were cars with spray 
paint on them and a house covered with hubcaps,” 
recalled Billy. Susy said she remembered “the funny 
man who served hamburgers.”

“Class, is what Susy remembered a statement 
that is a fact or an opinion?” Students respond 
collectively aloud, some saying “fact” and others 
saying “opinion.” Ms. Macina asks, “What is a fact?” 
Students agree that a fact is something that is 
true and can be proved. “What is an opinion?” asks 
Ms. Macina. After some discussion, students agree 
that an opinion is what you think or believe about 
something. Ms. Macina hands out index cards to 
students that have an “F” for fact on one side and an 
“O” for opinion on the other side. 

“What states does Route 66 go through?” Students 
begin calling out “California,” “New Mexico,” “Texas,” 
and a couple of the other states through which the 
highway runs. Ms. Macina directs students to a 
large map of the United States and traces with her 
hand the states that students call out. “I’d like for 
each of you to think about something you learned 
about these states from the book. It may be a fact 
or an opinion. When I call on you, I’d like you to 
share your fact or opinion about one of these states.” 
Students sit in silence for a couple of minutes while 
they think of a fact or opinion. Ms. Macina calls 
on Gabriel, who replies, “There are rattlesnakes in 
the Arizona desert.” Ms. Macina turns the book to 
the pages on Arizona. “Class, hold up your index 
card and show me an ‘F’ if you think that is a fact 
or an ‘O’ if you believe it is an opinion.” Students 
hold up their cards and Ms. Macina asks Molly to 
explain why she thinks it is a fact. Molly explains, 
“Because there really are rattlesnakes in the desert. 
The boy saw them from the car.” “Do you all agree 
with Molly?” asks Ms. Macina. The students give a 
resounding “Yes.” The students continue with this 

exercise until 9 a.m., when they disperse into groups 
at various reading centers throughout the room 
while Ms. Macina begins to work with four students 
at the guided-reading table.

This vignette gives an example of how teachers at 
Lakeview Elementary School work with students 
during shared-reading time. It highlights how 
teachers guide students in reading comprehension 
as well as in deciphering fact from opinion. This 
vignette also exemplifies how teachers at LES make 
cross-content connections, in this case social studies, 
using the Rigby Literacy materials.

Control School: Hillside Elementary

At Hillside Elementary School (HES) four second-
grade classrooms and four fourth-grade classrooms 
are participating in the study. One class at each 
grade level is inclusive and taught by two teachers. 
HES is a Title I school that has been approved for 
Reading First funding beginning in the 2004-2005 
school year. Nearly all students (99 percent) qualify 
for free or reduced-price lunch. Of the total student 
population, 95 percent of students are African 
American. The school’s accreditation level for the 
2003-2004 school year is categorized as “accredited 
with warning.”

Reading Approach and Materials

Teachers at Hillside Elementary focus their 
instruction and staff development on the five 
Reading First components. They emphasize 
integrating these components across content 
areas and spend 15-20 minutes on shared-reading 
instruction daily and at least 60 minutes on guided-
reading instruction. Most teachers described their 
reading approach as “eclectic,” using “whatever 
works” to meet the needs of their students.  
Teachers regularly incorporate reading strategies 
and skills throughout their reading lessons.

The teachers that were observed had leveled 
readers and a variety of independent reading books 
in their classrooms. Although teachers are not 
using a basal program, they have various books 
to choose from in the school’s bookroom, including 
Houghton Mifflin leveled readers, Wright Group 
books, Reflections, and Junior Great Books. Some 
students also use computer-based reading resources, 
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including Reading A to Z and Orchard. During 
guided-reading instruction, all teachers use learning 
centers, such as listening, book, writing, or art centers.

Assessment and Grouping

In addition to district benchmark testing (e.g., 
PALS) and state tests, several teachers conduct 
weekly running records and keep anecdotal records 
based on their observations of students. Teachers 
report that they use assessment to guide instruction 
regularly in order to determine where reteaching or 
remediation is needed. 

As in Lakeview, teachers use the STAR and PALS 
assessment results to group students at the 
beginning of the year. They use the DRA to regroup 
students on a quarterly basis, if necessary.

Instructional Support

Hillside Elementary School has one reading 
coach, who observes and trains K-3 teachers; one 
communication skills specialist, who trains and 
models lessons for fourth- and fifth-grade teachers 
and works with small student groups; and three 
literacy teachers, who support low-level readers 
in small groups and models lessons. In the fourth 
grade, teachers in non-inclusive classrooms do not 
receive in-class assistance from literacy teachers. 
Based on teacher recommendations, students are 
selected to receive one-on-one pull-out tutoring. 

Teachers meet 45 minutes a week for staff 
development meetings provided by the literacy 
coaches, who participate in district-level training. Staff 
development during the current year have focused on 
phonics, phonemic awareness, administration for the 
PALS and DRA data analysis, and guided reading.

Challenges

Hillside experiences many of the same challenges as 
Lakeview, such as classroom management, building 
students’ background knowledge, and encouraging 
parent involvement. Additionally, because of limited 
building space, there is no room to divide the 
larger inclusion classrooms of almost 30 students 
into smaller classrooms of 15 students. Currently, 
the school employs team teaching for the larger 
inclusion classrooms.  

Vignette

The following vignette represents an amalgamation 
of the interviews and observations conducted by 
evaluators at Hillside Elementary. It does not 
reflect any one classroom in particular, but rather 
captures practices that were evident throughout 
most classrooms at HES during the site visit.

It’s 9:15 a.m. and 21 students in Karen Hamilton’s 
classroom are seated at their desks, clustered in small 
groups throughout the room. She directs students to 
begin with their learning center activities, “I want to 
see you all either at the listening center, the art table, 
the computer center, or reading independently — and 
let me know if you need to go to the library. I would 
like to see the Tigers at the guided-reading table.” 
The five students in the Tiger group grab their 
guided-reading books and take a seat at the table in 
the corner of the classroom. Mrs. Hamilton sets the 
timer for 20 minutes and asks students if they like 
to try new things or have new experiences. All of the 
students nod their heads “yes.” “What kinds of new 
things or experiences do you like to try?” asks Mrs. 
Hamilton. “I like to listen to different music,” replies 
Bobby. “I like to try new foods,” adds Dominique. “I 
like to travel to new places with my family,” answers 
Kayla. Mrs. Hamilton probes students for why they 
liked to try different things and several students say 
that sometimes they get bored with what they already 
know and they like learning about new things.

Mrs. Hamilton then has students take a look at 
the cover of their book, Duck Goes to the Farm, 
and asks, “What do you think this book might be 
about?” Students share their predictions based on 
the cover illustration and title, then Mrs. Hamilton 
directs them to read the table of contents and view 
the pictures of the book. As students look at the 
illustrations, she asks, “What do you think could 
be happening there?” She then gives each student 
a sticky note and asks them to write down a list 
of questions related to what they think might be 
happening in the book based on the illustrations. 
When students are finished, they each take turns 
sharing one question, such as Chandra’s question, 
“Why does the duck want to go to the farm?” or 
Nick’s question, “Does the duck like horses?” After 
students share their questions, Mrs. Hamilton asks 
students to read to themselves quietly.
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As students read quietly aloud to themselves, Mrs. 
Hamilton listens to each student one at a time. She 
helps students with difficult words by asking them 
to cover up parts of words in order to find smaller 
word chunks that they may know. She provides 
positive feedback for each student. After she has 
listened to each student, she asks students if they 
found the answers to their questions. Students 
enthusiastically respond with what they learned 
from the text, until the timer goes off at 9:35 a.m. 
and the Tiger group disperses to the learning centers.

This vignette gives an example of how teachers 
work with their students during guided-reading 
lessons at Hillside Elementary School. In particular, 
it exemplifies strategies, such as making predictions 
and asking questions. Teachers use leveled readers 
and listen to each student read aloud individually 
so that the teacher can provide instruction on 
reading strategies when needed. In introducing the 
book, teachers use various strategies to connect 
students to the text. 

Cross-Site Summary
This section presents findings across treatment 
and control sites regarding teachers’ perceptions of 
school-level support in reading. Treatment teachers’ 
perceptions regarding their instructional practices 
and student impacts — based on the Rigby Literacy 
materials — are also included in this section. These 
findings are based on interview questions, including 
open-ended and Likert-scale items that evaluators 
asked of teachers during interviews. 

Teacher Perceptions of School-Level Support

Figures 1 and 2 present the percentage of treatment 
(n=13) and control teachers (n=8)6, respectively, 
who “agree” or “strongly agree” with a series of 
statements related to school-level support for their 
reading instruction. 

Figure 1. Percentage of treatment teachers indicating that they “agree” or “strongly agree” with statements about 
the Rigby Literacy materials.

6 The two classrooms with team teaching provided a joint 
response to the Likert items.

Treatment Group Experience with Literacy Instruction
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Figure 2. Percentage of control teachers indicating that they “agree” or “strongly agree” with statements about the 
Rigby Literacy materials.

About half of treatment and control teachers 
reported having adequate preparation time for 
their reading instruction; most indicated that they 
prepare for their classroom instruction on their own 
time at home. Control teachers (88%) agreed more 
often than treatment teachers (69%) that teachers 
in their school have opportunities to regularly 
share ideas about instruction. Results were about 
the same for teachers’ perceptions about having 
adequate time for grade-level teachers to meet. All 
treatment teachers agreed that they have adequate 
support for reading instruction, whereas 63% of 
control teachers agreed with this statement. Almost 
all treatment and control teachers agreed that their 
administrator understands what balanced literacy 
instruction looks like in the classroom; however 
a greater percentage of treatment teachers (54%) 
than control teachers (38%) strongly agreed with 
this statement.

Teacher Impacts in Treatment Sites

Likert-scale interview items for treatment teachers 
(n=13) focused specifically on the impact of using 
the Rigby Literacy materials on their understanding 
of balanced literacy, instructional strategies, 
material selection, understanding of how children 
learn to read and write, and assessment practices. 
Figure 3 presents the results for the 13 treatment 
teachers participating in the study.

Overall, treatment teachers reported a strong 
level of agreement about the impacts they have 
experienced as a result of using the Rigby Literacy 
materials. All teachers indicated that the materials 
increased their understanding of balanced literacy, 
helped them to implement a variety of instructional 
strategies, and helped them to select appropriate 
reading materials. To a slightly lesser extent, 
teachers agreed or strongly agreed that the program 
increased their understanding of how children learn 
to read and write (92%) and helped them implement 
a variety of assessments (84%).

Control Group Experience with Literacy Instruction
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All treatment teachers agreed that their shared- 
and guided-reading instruction is enhanced because 
of the variety of materials that are available in the 
classroom. Two fourth-grade teachers remarked 
how difficult it is to find shared-reading materials 
for upper grades, but that Rigby Literacy makes it 
much easier. For instance, one teacher said:

The fact that each student has a book 
during shared reading in fourth grade has 
definitely impacted my instruction, because 
each child can see and read when I’m 
reading aloud. Also, when each student has 
access to the materials, it makes planning 
and implementing a lesson a lot easier. 
[interview, fourth-grade teacher, March 18, 
2004]

Most of the treatment teachers were familiar with 
balanced literacy before their participation in the 
Rigby Literacy program; however, their practice of 
balanced literacy varied. As a result of using the 
Rigby Literacy materials, one teacher commented, 
“I am more aware of the guided-reading process 

and using the materials. The Teacher’s Guide has 
helped to change my philosophy.” A teacher who had 
not used a balanced literacy approach to instruction 
remarked, “I hadn’t tried balanced literacy before, 
but Rigby made it all come together and helped me 
to make sense of it.”

In commenting on how Rigby Literacy’s balanced 
approach has influenced her instruction, a second-
grade teacher commented: 

 …in the past we used a basal program, 
but we didn’t know how to use it. We had 
to choose books with no knowledge of them 
or their connections to each other. I’ve 
always used modeled, shared, guided, and 
independent instruction. This is nothing new. 
But Rigby Literacy supports my instruction. 
It is the vehicle to teaching the critical 
reading components. [interview, second-
grade teacher, March 17, 2004]

Another second-grade teacher who had experience 
with using a balanced literacy approach reported 

Rigby Literacy...

Figure 3. Percentage of treatment teachers indicating that they ‘agree” or “strongly agree” with statements about the 
Rigby Literacy materials.
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that the materials flow nicely, if time is available 
to “get it all together.” She also commented that 
the program is helping her keep better track of and 
read more with low-level readers.

As presented in Figure 4, 84% of treatment teachers 
reported that they are comfortable (38%) or very 
comfortable (46%) with using the Rigby Literacy 
materials. 

How comfortable are you in using
the Rigby Literacy materials?

Figure 4. Percentage of treatment teachers indicating 
that they are “comfortable” or “very comfortable” with 
using the Rigby Literacy materials.

Teachers who feel very comfortable with the 
materials elaborated with such comments as “It’s 
almost second nature” and “It’s very rich.” Similarly, 
other teachers commented that the organization of 
the materials makes planning easier. A fourth-grade 
teacher who is very comfortable with the materials 
explained:

It’s very student-friendly. They enjoy the 
reading and get into it. If students enjoy 
reading, it makes my job a lot easier. I don’t 
have to work to motivate them. I don’t have 
to stand on my head to get them to read. 
[interview, teacher, March 18, 2004]

Teachers who feel slightly less comfortable using 
the materials indicated that it was because they 
feel overwhelmed by the comprehensiveness of the 
materials and would benefit from more structure 
or guidance in coordinating all of the materials and 
activities. 

As depicted in Figure 5, when asked to what extent 
the Rigby Literacy materials have influenced their 
instruction, 92% of treatment teachers reported “to 
much extent” (42%) or “to a great extent” (50%).

To what extent has your experience using the 
Rigby Literacy materials influenced your 

instruction?

Figure 5. Percentage of treatment teachers indicating 
that their experience using the Rigby Literacy materials 
has influence their instruction “to much extent” or “to a 
great extent.” 

In both treatment schools, principals commented 
that the Rigby Literacy materials provide a 
common language across grade-level teachers upon 
which they can build their instructional skills and 
strategies. For instance one principal remarked: 

Because of the Teacher’s Guide, there is more 
integration across components and there is 
more cohesion in instruction. I like Rigby 
because it relies on teacher judgment and 
allows teachers to make decisions based 
on students’ needs. It gives more definition 
to guided- and shared-reading strategies 
and skills and why they are important. 
[interview, administrator, March 18, 2004]

The literacy teachers from this school added, “The 
materials lead teachers toward best practices.” In 
the other treatment school, the principal indicated 
that the Rigby Literacy materials gave teachers an 
advantage over teachers in other grades who did 
not have access to classroom leveled readers and 
shared-reading texts. She commented:
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The Rigby Literacy materials are especially 
beneficial for less experienced or new 
teachers, because it brought them up 
quickly. They weren’t in a deficit to find 
materials. I saw this struggle with teachers 
in other grades who didn’t have the Rigby 
Literacy materials. Not seeing the struggle 
in the second-grade teachers reveals how 
important the materials are in a classroom. 
The materials also give teachers a jumping 
off point to be able to discuss different 
instructional aspects together. They do better 
at planning assessment because they have a 
common language to work from. [interview, 
administrator, March 29, 2004]

Over half of the treatment teachers indicated 
that a tremendous strength of the Rigby Literacy 
materials is how they are set up to make cross-
content connections. Several teachers reported 
that the materials enhanced their ability to 
integrate science, social studies, and math content 
in their reading instruction as well as to facilitate 
the development of reading skills during their 
instruction in other content areas. 

Some teachers also indicated that their use of the 
Rigby Literacy materials has given them more 
confidence in their ability to teach specific skills 
to the children and a better understanding of how 
to engage students in reading by using different 
reading strategies. 

Student Impacts in Treatment Sites
Resoundingly, treatment teachers reported that 
“students love the Rigby Literacy books” and are 
“eager to read them.” Several teachers commented 
that they have observed students selecting library 
books similar to the Rigby Literacy books they 
read in class. In all treatment classrooms, students 
maintain engagement and interest in the books. 
Teachers reported that students demonstrate a high 
level of interest in the topics and they “don’t get 
bored” reading. One fourth-grade teacher shared: 

As far as the children go, it [Rigby Literacy] 
is definitely a plus. I’ve never seen kids react 
to books like the nonfiction readers. I am 
amazed. The pictures, photos, and the topics 
covered catch their interest. Anything that 

grabs a student’s attention like that is worth 
its weight in gold. It’s amazing. [interview, 
teacher, March 18, 2004]  

Teachers also shared some of their observations 
regarding the impact of the Rigby Literacy 
materials on students’ reading skills. The following 
are a series of quotes from various treatment 
teachers:

“The students are very engaged with CQ 
[Comprehension Quarterly]. It’s created an 
awareness that they need to be able to comprehend 
what they read and that they need to apply what 
they are learning to all of their subjects.”

“Vocabulary development has increased because of 
the opportunity that the Rigby Literacy materials 
give to students to make connections with what 
they are learning in other content areas and outside 
of class.”

“I’ve observed that they’ve gained more knowledge 
by talking with each other about the books. They 
also refer to things from the Rigby Literacy books 
during instruction in other content areas…. The 
children enjoy the books. They get to hear them, 
touch them, and read them over and over again…. 
My below-level readers wouldn’t contribute to 
classroom discussion before Rigby Literacy, but they 
do now.”

“The children are reading with more strategies. 
They know them. They use them. The Teacher’s 
Guide helps me to highlight strategies throughout 
the lesson and, in turn, students are aware of and 
can focus on the strategies. When I’ve met with the 
parents of my below-level readers, they say that 
they believe their child is doing ‘wonderfully’ in 
reading as compared to the past.”

 “I see students questioning more, which they have 
not done before Rigby Literacy. This makes them 
better readers. They are reading for a purpose, 
which also makes them better readers.”

“They feel accomplished and don’t feel that things 
are over their heads — like they do with their social 
studies and math texts.”
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“They love to go back to books they’ve read and had 
success with; then they can read with confidence 
and fluency and retell it.”

Summary
Based on these site visits, it is clear that the Rigby 
Literacy materials have captured the interests of 
students and enhanced teachers’ abilities to use a 
wide range of literacy materials and strategies in 
their classrooms. Both administrators and teachers 

reported the significance of accessing high-quality 
materials and instructional strategies that are 
organized through a teacher’s guide. Given the 
comprehensiveness of the materials, teachers 
still struggle with selecting from the myriad of 
instructional opportunities offered by the Teacher’s 
Guide. They continue to search for a comfortable 
rhythm in using the materials, and many teachers 
reported that with their increased familiarity 
and experience, they are very excited to use the 
materials next year with students.  
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NOTES
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